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1THE CONTRIBUTION OF STUDENT’S LEARNING MOTIVATION, STUDENT’S
LEARNING STYLE, AND STUDENT’S ENGLISH LEARNING STRATEGIES
TOWARD STUDENT’S ENGLISH READING ACHIEVEMENT
Abstrak
Penelitian ini bertujuan untuk mengetahui pengaruh dari gaya belajar, motivasi
belajar, strategi belajar terhadap prestasi belajar dalam membaca bahasa Inggris.
Penelitian ini menggunakan asosiasi kwantitatif sebagai metode penelitian.
Subyek dari penelitian ini adalah siswa kelas sebelas unggulan IPA satu yang
berjumlah 32 siswa yang didapatkan dengan cara undian. Teknik pengumpulan
data dalam penelitian ini menggunakan dua instrument, yaitu kuesioner dan tes.
Instrument kuesioner dalam penelitian ini berisi tentang variable bebas yang
meliputi gaya belajar, motivasi belajar, strategi belajar. Sedangkan instrument tes
dalam penelitian ini berisi tentang variable terikat yaitu membaca bahasa Inggris.
Data yang diperoleh kemudian dianalisis menggunakan statistic deskriptif, uji
asumsi klasik, regresi berganda, dan uji hipotesis yang meliputi uji t, uji f,
koefisien determinasi, dan sumbangan predictor. Hasil dari penelitian ini
menunjukkan bahwa formula dari regresi berganda adalah Y=2,199 + 0,286X1 +
0,255X2 + 0,418X3. Variabel motivasi belajar siswa (X_1) menunjukkan t_ hasil
sebesar 2,579 dengan signifikasi sebesar 0,015. Variabel gaya belajar siswa (X_2)
menunjukkan t_ hasil sebesar 2,626 dengan signifikasi sebesar 0,014. Variabel
strategi belajar bahasa Inggris siswa (X_3) menunjukkan t_ hasil sebesar 4,406
dengan signifikasi sebesar 0,000. Selanjutnya, F_ hasil menunjukkan hasil sebesar
44,608 dengan signifikasi sebesar 0,000. Hasil dari R adalah 0,827. Hasil
menunjukkan bahwa ada pengaruh yang positif dan signifikan antara variabel-
variabel bebas terhadap variabel terikat secara terpisah maupun secara bersamaan.
Saran juga diberikan dalam penelitian ini.
Kata Kunci: Gaya belajar, Motivasi belajar,Prestasi belajar, Strategi belajar
Abstract
This study is aimed to know the contribution of students’ sides of learning which
consist of learning style, learning motivation, and English learning strategies
toward their reading achievement in English. This study uses associational
quantitative research. The subjects of this study are 32 students of the first class
of the excellent program which are chosen by lottery technique. The techniques
of the data collection in this study are questionnaire and test. The sheets of
questionnaire are dealing with students’ learning motivation, student’s leaning
styles, and student’s English learning strategies, while the test is dealing with
student’s reading ability or achievement. The data are analyzed using the
descriptive statistic, classic assumption tests, multiple regressions test, and
hypothesis testing which includes t-test, f-test, coefficient of determination, and
predictor contributions. The result shows that the formulation of multiple
regression is Y=2,199 + 0,286X1 + 0,255X2 + 0,418X3. The Student’s Learning
Motivation (X_1) result of t_result is 2,579 with the significance result is 0,015.
The Student’s Learning Style (X_2) result of t_result is 2,626 which the
significance result is 0,014. The Student’s English Learning Strategies (X_3)
2result of t_result is 4,406 which the significance result is 0,000.The result of
F_result is 44,608 which the significance is 0,000. The result of R is 0,827.
These mean that there are positive and significant contributions of independent
variables toward dependent variable individually and simultaneously. The
suggestion is also provided in this study.
Keywords   : Learning Motivation, Learning Strategies, Learning Style, Reading
Achievement
1. INTRODUCTION
The students’ achievement may be influenced by such factors. Besides the external factorsthe
internal factors may have the biggest contribution of students’ achievement. The internal
factors can be seen from student’s side of learning, which consist of the internal motivation,
student’s learning style, and student’s learning strategies. These come from the student’s
itself. Khasinah (2014) describes some factors influencing someone’s process of second
language acquisition, such as motivation, attitude, age, intelligence, aptitude, cognitive style,
and personality. Barriga (2013) also stated that in learning foreign language, students have
their own type of motivation, style and learning strategies. Each student may have different
way in learning language. These can be concluded that learning language depends on who the
learners are including their age, how they behave toward the language, their cognitive ability,
and also the way they learn the language.
As we know that each student has their own capability. They may be good in
something and less in other. Some students may have their way to maximize their ability and
make them get their highest achievement. In this case, students use the student’s side of
learning which can influence their achievement.
While the individually contribution of student’s learning motivations, student’s
learning styles, and student’s English learning strategies toward student’s achievement are
often studied, the simultaneous contribution is still relatively small. Some studies individually
examine the contribution of student’s learning motivations toward student’s achievement
(e.g. ). Other studies examine the contribution of student’s learning styles toward student’s
achievement (e.g. ). Other studies examine the contribution of student’s English learning
strategies toward student’s achievement (e.g. ).
This study is aimed to know the contribution of students’ sides of learning toward
their achievement in English. This study only focuses on students’ sides of learning which
consist of learning style, learning motivation, and learning strategies in learning English. This
study is also aimed to know the individually and simultaneously contributions of student’s
learning motivations, student’s learning styles, student’s English learning strategies, toward
student’s English reading achievement. When the students study about the subjects to reach
their goal of achievements, they may consider several aspects. The internal aspects such as
motivation, learning style and learning strategies may have the strong contribution through
their achievement, because these come from students.
31.1 Reading Skill
Reading is one of the important roles for language acquisition. Fauziati (2010: 34) stated in
the theory of schema that “comprehending a text is interactive process between the reader’s
background knowledge and the text.” Based on Brown (2004: 187-188) there are skills in
reading which are divided into microskills and macroskills. The microskills of reading are:
discriminate among the distinctive graphemes and orthographic patterns of English, retain
chunks of language of different lengths in short-term memory, process writing at an efficient
rate of speed to suit the purpose, recognizing a core of words, and interpret word order
patterns and their significance, recognize grammatical word classes (noun, verbs, etc),
systems (e.g tense, agreement, pluralization), patterns, rules, and elliptical forms, recognize
that a particular meaning may be expressed in the different gammatical forms, recognize
cohesive devices in written discourse and their role in signaling the relationship between and
among clauses.
Meanwhile, the macroskill of reading are: recognize the rhetorical forms of written
discourse and their significance for interpretation, recognize the communicative functions of
written texts, according to form and purpose, infer context that is not explicit by using
background knowledge, from described events, ideas, etc., infer links and connections
between events, deduce causes, and effects, and detect such relations as main idea, supporting
idea, new information, give information, generalization, and exemplification, distinguish
between literal and implied meanings, detect culturally specific references and interpret them
in a context of the appropriate cultural scemata, develop and use baterry of reading strategies,
such as scanning and skimming, detecting discourse markers, guessing the meaning of words
from context, and activating scemata for the interpretation of texts.
1.2 Student’s Motivation
Motivation is one of factors in learning. Richards in Khasinah (2014) stated that motivation is
the factors which make someone do something.
Harter in Lepper et.al (2005) stated his scale of motivation can be divided into
motivational and informational components. These components are being used to examine
the relationships between intrinsic versus extrinsic motivation.This motivational component
consists of three subscales. Each subscale can be used as the indicators of intrinsic and
extrinsic motivation. Spolsky in Veronica (2008) represented the distinction between intrinsic
and extrinsic motivation based on Harter’s model, as follows:
Table 2.1 Components in Learning Motivation
Intrinsic Extrinsic
preference for challenging
schoolwork
preference for assignments that can be
accomplished successfully with little
effort
the extent to which behavior is
motivated by curiosity or interest
a desire to please the teacher or obtain
good grades
preference for mastering academic
material independently
depending heavily on the teacher for
guidance
4From the explanation about motivation above, we can conclude that there are two kinds
of motivation in learning, intrinsic/integrative motivation and extrinsic / instrumental
motivation.
1.3 Learning Style
Learning style is the general approach that used by students to acquire a new language or to
learn any other subjects. Based on Fauziati (2015: 11-12), learning styles used by learners are
suit them on their learning and stable which teacher may not influence the use directly.
Learning styles can be seen as the learners’ characteristics in learning. These will show their
preferences on learning.
There are many types of learning styles. Those styles can be classified into several main
classifications, as follow:Sensory Preferences, Personality Preferences, and Cognitive
Preferences.
Based on Oxford in Fauziati (2015: 14-17), sensory preferences refer to the physical,
perceptual learning channels which mostly comfort the student. The sensory preferences can
be broken down into three areas. They are: Visual students like to learn through seeing
things. Auditory students are comfortable with the explanation of the materials orally.
Kinesthetic (movement-oriented) and tactile (touch-oriented) students like lots of movement
and enjoy working with tangible objects, collages, and flashcards.
The second main classification of students’ learning styles is personality. This type
consists of two styles: extroverted vs. introverted type. The definition of extroverts and
introverts was proposed by Ehrman and Oxford in Fauziati (2015: 18). Extroverts gain
students’ greatest energy from the external world. In contrast, introverts derive students’
energy from the internal world, seeking solitude and tending to have just a few friendships,
which are often very deep. Extroverts and introverts may be used together by the help from
the teacher.
Cognitive Preferences are divided into two couple contrassed preferences. They are
Global vs. Analytic and Field Dependent vs. Field Independent.Based on Oxford (2003),
these styles strand in contrasts. The illustrations are that learner who focuses on the main idea
or big picture, and the learner who concentrates on details. Global or holistic students like
socially interactive or communicative events in which they can emphasize the main idea and
avoid analysis of grammatical minutiae. In contrast analytic students tend to concentrate on
grammatical details and often avoid more free-flowing communicative activities. Reid in
Fauziati (2015: 12-13) proposed field dependent and field independent styles. Field
dependents are deal with information structures as a whole. In contrast, field independents
tend to analyze information into its component parts and to distinguish the essential from the
inessential.
1.4 Learning Strategies
To get the goal of learning, someone uses some special technique called learning strategy.
Based on Scarcella& Oxford (1992: 63), Learning strategies are defined as “specific actions,
behaviors, steps, or techniquesused by students to enhance their own learning.”
Oxford (2002) in Fauziati (2015: 29) stated that the model of language learning
strategies consists of six categories: memory strategies, cognitive strategies, compensation
strategies, metacognitive strategies, affective strategies, and social strategies. Memory
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information, most often vocabulary, to enter and remain in long-term memory. Cognitive
strategies help learners process and use the language for learning or for accomplishing a task
involving the language. Compared with memory strategies, the purpose of cognitive
strategies is not simply memorization but instead deeper processing and use of the language.
This category is commonly used for research on second language learning. Compensation
strategies are intended to make up for missing knowledge while listening, reading, speaking,
or writing. In Metacognitive strategies, meta means “above” or “beyond,” so metacognitive
means “beyond” the cognitive. Metacognitive strategies encompass the planning, organizing,
evaluation, and monitoring of one’s own language learningAffective strategies help the
learner deal with his or her own emotions, motivations, and attitudes while (or about)
learning English. Social strategies refer to how learners interact with other people in the
context of learning languages and related culture. Social strategies include, among others, ask
someone to speak slowly, practice with others and show interest in learning about the culture
of English-speaking countries.
2. RESEARCH METHOD
2.1 Type of Research
This study uses associational quantitative research. This research studied the correlation
between variables which search for the contribution of variables to another variable. Based on
Yusuf (2014) and Sirehar (2013), associational research is sometime called as correlational
research whichsearch the correlation between variables. The main purpose of this kind of
research is to know the relation between variables.
2.2 Research Subject
The population in this research is the students of eleventh grade of SMA N 1 Karangdowo
year 2017, which in excellent program. The excellent program is chosen because this
program is seen as the better program among other programs. There are 64 students in the
eleventh grade in year 2016/2017which are divided into 32 students for each class. In
deciding the sample, this research uses Lottery by picking number which is written on a piece
of paper. The first class students are chosen by this technique. The students of the first class
of the excellent program are 32 students.
2.3 Techniques of Data Collection
The techniques of the data collection in this study are questionnaire and test. The sheets of
questionnaire used in this study are dealing with students’ learning motivation, student’s
leaning styles, and student’s English learning strategies. Each topic consists of 10 questions.
The questionnaire in this study uses closed-questionnaire. The questionnaire uses Linkert
scale as the option of the answer. To make the students easier to answer the questionnaire
given, this study conducts the questionnaire in Bahasa Indonesia. While the test is given to
the students to measure student’s reading ability or achievement. The test uses Guttman scale
as the scoring rubric.
62.4 Validity and Reliability of Instruments
Before the questionnaire and the test are given, these are been tried to be answer to sample
who are not belong to the subjects in this research. The trial samples are students of second
class of excellent program in eleventh grade which also consist of 32 students. This is
important to know the validity and reliability of the questionnaire and the test. The second
class of excellent program was chosen because the ability of students are similar with the first
class. The students were assumed to have the same capability by this research because the
selection of the students at the registration is similar, and the students in the excellent classes
are chosen based on their points on registration.
Based on Ali and Asrori (2014: 262), validity shows the compatibility between items in
the questionnaire and the purpose of the test. The distribution of the r _table for N= 32
respondents, α 0,05, and the degree of deliberation (dk= N-2) is 0,349. We can conclude that
the items are significance when r_result > r_table (0,349), and the items are not significance
when r_result < r_table (0,349). After the items of the questionnaire are significance, the
items are valid to be responded by the subjects. The result shows that each item is between
0,428 until 0,783. That means that all items are valid, because they have the result more than
0,349.
The reliability of instrument can be known based on the results of test that have be done
in empiric or logical scoring. Test reliability refers to the degree to which a test is consistent
and stable in measuring what it is intended to measure. Nunnally in Ghozali (2011: 48) stated
that the variable is categorized as reliable when the Cronbach Alfa > 0,70.
Table 3.1 Summary Result of Reliability Testing ofInstruments
No Variable CronbachAlfa (α)
Minimum score
of Cronbach
Alfa
Criteria
1 Student’s Learning Motivation 0,758 0,70 Reliable
2 Student’s Learning Style 0,802 0,70 Reliable
3 Student’s English LearningStrategies 0,791 0,70 Reliable
4 Student’s English ReadingAchievement 0,713 0,70 Reliable
Based on table 3.1 above we can conclude that the characteristics used on variables
student’s learning motivation, student’s learning style, student’s English learning strategies,
and student’s English reading achievement are reliable, because Cronbach Alfa > 0,70.
2.5 Techniques of Data Analysis
In the first step, the raw data which are gotten from the answer of the test and questionnaires
are analyzed using descriptive, classic assumption, and Multiple Regressions. After the raw
data are ready to be analyzed, the data are analyzed using the descriptive statistic to organize
and summarize them.
The classic assumption tests are used to analyze the data of each variable and the
relation between them which consists of normality test, linearity, multicolinearity, and
heteroscedasticity. Normality test is used to test whether the regression model, the residuals
have a normal distribution (Ghozali, 2011:160). To know that the distribution of the sample
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Graph analysis uses histograms graph using chats and P-P plot graphs. Linearity test is used
to determine whether the regression line between the variables X and Y forms a linear line or
not. If it is not linier then the regression analysis can not be continued (Sugioyo, 2014: 265).
Multicolinearity test is used to test whether the regression model found a correlation between
the independent variables (Ghozali, 2011: 105).Heteroskedasticity test aims to test whether
the regression model occurred inequality variance from the one residuals observations to
other ones (Ghozali, 2011: 139).
Multiple regressions test is used to predict the result of dependent variable. Multiple
regression analysis used if the researcher predicts how the condition of the dependent
variable if there are two or more independent variable as the factors of manipulated variable.
The next step is hypothesis testing. To answer the research problems, after the data are
summarized and analyzed, the next step is used to help researcher answering research
statements by using the hypothesis. The hypothesis testing includes t-test, f-test, coefficient
of determination, and predictor contributions. The use of t-test is to show how deep the
contribution of an independent variable individually to explain the dependent variable
(Ghozali, 2011: 98). The function of f-test is to know either all independent variables in the
study simultaneously give the contribution toward the dependent variable (Ghozali, 2011:
98). Here, the variance happen in dependent variable can be explained toward the variance
happen in dependent variable (Sugiyono, 2014: 231). The predictor contributions can be used
to know how much the contribution of each X variables toward Y variable. The predictor
contributions are effective contribution (EC) and relative contribution (RC).
3. RESULT
3.1 Student’s Learning Motivation
The variable of student’s learning motivation consists of intrinsic motivation and extrinsic
motivation. The result shows that the mean of all indicators is 2,77 and the standard deviation
is 0,36. Generally, the students in the excellent program of eleventh grade of SMA N 1
Karangdowo often have the motivation in learning. The highest mean is the extrinsic
motivation which consist of 2,78. The intrinsic motivation is 2,76 which only has 0,02 the
difference with the extrinsic motivation. It is about 2,8% of respondents never have
motivation in learning, 41,3% seldom have motivation in learning, 32,5% often have
motivation in learning, and 23,4% always have motivation in learning. The indicator which
has the highest percentage of never and seldom is intrinsic motivation with 44,4% (never
1,2% + seldom 43,2%) which consist of challenge, curiosity, and independent mastery. Then
the indicator which has the highest percentage of often and always is also extrinsic
motivation with 56,2% (often 30,6% + always 25,6%) which consist of easy work, pleasing
teacher, and dependence on teacher.
3.2 Student’s Learning Style
The variable of student’s learning style consists of sensory, personality, and cognitive. The
result shows that the mean of all indicators is 2,76 and the standard deviation is
0,41.Generally, the students in the excellent program of eleventh grade of SMA N 1
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of 2,88. Thelowest is the cognitive which is only 2,66. It means that the students often use
their senses in learn the material. It is about 1,1% of respondents never use their style in
learning, 36,6% seldom use their style in learning, 43,3% often use their style in learning, and
18,0% always use their style in learning. The indicator which has the highest percentage of
never and seldom is cognitive with 43,0% (never 3,1% + seldom 39,9%) which consist of
global, analytic, field dependent, and field independent. Meanwhile the indicator which has
the highest percentage of often and always is sensory with 66,7% (often 44,8% + always
21,9%) which consist of visual, auditory, and kinesthetic.
3.3 Student’s English Learning Strategies
The variable of student’s English learning strategies consists ofmemory strategies, cognitive
strategies, compensation strategies, metacognitive strategies, affective strategies, and social
strategies. The result shows that the mean of all indicators is 2,64 and the standard deviation
is 0,40.Generally, the students in the excellent program of eleventh grade of SMA N 1
Karangdowo often use the learning strategies in learning English. The highest mean is the
compensation strategies which is 2,88. The memory strategies is the lowest which is 2,48. It
is about 3,2% of respondents never use their strategies in learning, 37,7% seldom use their
strategies in learning, 44,9% often use their strategies in learning, and 14,2% always use their
strategies in learning. The indicator which has the highest percentage of never and seldom is
cognitive strategies with 59,4% (never 5,2% + seldom 54,2%) which consist of try to talk like
native FL speakers, watch FL language TV shows spoken in FL or go to movies spoken in
FL, and read for pleasure in the FL. Meanwhile the indicator which has the highest
percentage of often and always is compensation strategies with 75,0% (often 62,5% + always
12,5%) which consist of make guesses to understand unfamiliar FL words.
3.4 Student’s English Reading Achievement
The variable of student’s English reading achievement consists of comprehension,
recognizing grammatical rules, recognizing the meaning, recognizing the communicative
functions, inferring the links and connections. The result shows that the mean of all indicators
is 2,82 and the standard deviation is 0,36.Generally, the students in the excellent program of
eleventh grade of SMA N 1 Karangdowo have good reading skill in English. The highest
mean is the recognizing the communicative functions which is 2,98. The comprehension is
the lowest which is 2,75. It is about 1,9% of respondents have bad reading skill in English,
29,7% have sufficient reading skill in English, 52,8% good reading skill in English, and
15,6% excellent reading skill in English. The indicator which has the highest percentage of
bad and sufficient is comprehension with 39,1% (bad 0,0% + sufficient 39,1%) which consist
of understanding the particular information in the text given to answer questions. Meanwhile
the indicator which has the highest percentage of good and excellent is recognizing the
communicative functions with 75,0% (good 51,6% + excellent 23,4%) which consist of
understanding the functions, generic structure and language feature of narrative text.
3.5 Classic Assumption Testing
The result of Kolmogorov-Smirnov test shows that the probability values are: Student’s
Learning Motivation (X ) is 0,615; Student’s Learning Style (X ) is 0,239; Student’s English
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All probability values of variables are more than 0,05 (>0,05).  Then we can conclude that the
data distribution is normal.
The linearity result shows that the probability values are: Student’s Learning
Motivation (X_1) is 0,151; Student’s Learning Style (X_2) is 0,220; and Student’s English
Learning Strategies (X_3) is 0,195. The research data is linear because the  probability values
of variables are more than 0,05 (>0,05).
The result of multicolineariry is seen from tolerance value and variance inflation factor
(VIF).  The tolerance value of variable Student’s Learning Motivation (X_1), Student’s
Learning Style (X_2), and Student’s English Learning Strategies (X_3) are 0,511, 0,501, and
0,541 which is >0,10. The VIF value of variable Student’s Learning Motivation (X_1),
Student’s Learning Style (X_2), and Student’s English Learning Strategies (X_3) are 1,958,
1,994, and 1,849 which is <10. From the result we can conclude that the independent
variables do not have serious multicolinearity problem with the others independent variables.
The probability value of Heteroscedasticity are: Student’s Learning Motivation (X_1) is
0,731; Student’s Learning Style (X_2) is 0,156; and Student’s English Learning Strategies
(X_3) is 0,924. All probability values of variables are more than 0,05 (>0,05).  Then we can
conclude that there is no Heteroscedasticity on the regression model.
3.6 Multiple Regression
The results of regression coefficient for independent variables are: Student’s Learning
Motivation is 0,286, Student’s Learning Style is 0,255, and Student’s English Learning
Strategies is 0,418. Constant value of the regression is 2,199. Then, the formulation of
multiple regression is Y=2,199 + 0,286X1 + 0,255X2 + 0,418X3. These mean that :
If the variables Student’s Learning Motivation, Student’s Learning Style, and Student’s
English Learning Strategies are 0, Student’s English Reading Achievement will become
2,199.
If the variable Student’s Learning Motivation increases one point while the variables
Student’s Learning Style and Student’s English Learning Strategies are assumed constant, the
increment of Student’s English Reading Achievement will become 0,286.
If the variable Student’s Learning Style increases one point while the variables
Student’s Learning Motivation and Student’s English Learning Strategies are assumed
constant, the increment of Student’s English Reading Achievement will become 0,255.
If the variable Student’s English Learning Strategies increases one point while the
variables Student’s Learning Motivation and Student’s Learning Style are assumed constant,
the increment of Student’s English Reading Achievement will become 0,418.
3.7 Hypothesis Testing
The regression coefficient for variable Student’s Learning Motivation (X_1) is 0,286. The
result of t_result is 2,579 which is more than t_table (>2,048). The significance result of this
variable is 0,015 which is less than 0,05. The regression coefficient for variable Student’s
Learning Style (X_2) is 0,255. The result of t_result is 2,626 which is more than t_table
(>2,048). The significance result of this variable is 0,014 which is less than 0,05. The
regression coefficient for variable Student’s English Learning Strategies (X_3) is 0,418. The
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result of t_result is 4,406 which is more than t_table (>2,048). The significance result of this
variable is 0,000 which is less than 0,05.
The result of F_result  is 44,608 which more than F_table (>2,95). The significance is
0,000 which is less than 0,05.
The result of R is 0,827. It means that the contribution value of independent variables
namely Student’s Learning Motivation (X_1), Student’s Learning Style (X_2), and Student’s
English Learning Strategies (X_3) toward the dependent variable namely Student’s English
Reading Achievement (Y) in the excellent program of eleventh grade of SMA N 1
Karangdowo is 82,7% and the other 17,3% are influenced by other factors which are not
discussed in this research.
Table 4.1 summary of Effective Contributions (EC) and
Relative Contributions (RC)
Variable
Effective
Contributions
(EC)
Relative
Contributions
(RC)
Student’s Learning
Motivation (X ) 21,6 % 26,1 %
Student’s Learning Style
(X ), 22,3 % 27,0 %
Student’s English
Learning Strategies (X ) 38,8 % 46,9 %
Total 82,7 % 100 %
Based on table 4.1 above, the highest result of effective contributions (EC) is student’s
English learning strategies with 38,8%. The lowest result is student’s learning motivation
with 21,6%. From these result, we know that the variable student’s English learning strategies
is giving the most dominant contribution toward student’s English reading achievement in the
excellent program of eleventh grade of SMA N 1 Karangdowo.
3.8 Discussion
The calculation result shows that there is positive and significant contribution of student’s
learning motivation, student’s learning style, and student’s English learning sstrategies
toward student’s English reading achievement in the excellent program of eleventh grade of
SMA N 1 Karangdowo. Based on the result, F_result is 44,608 which more than F_table
(>2,95). The significance is 0,000 which is less than 0,05. The contribution of the variables
can be known from coeficient determination (R ). The result of R is 0,827. It means that the
contribution of student’s learning motivations, student’s learning style, and student’s English
learning strategies are simultaneously contributed toward student’s English reading
achievement in the excellent program of eleventh grade of SMA N 1 Karangdowo is 82,7%
and the other 17,3% are influenced by other factors which are not discussed in this research.
The result of this research is consistent with the research conducted by Perez-Barriga (2013:
923) which concluded that learning motivation, learning style and learning strategies is the
factors influnced studends’ achievement. This result also consistent to Cordova & Lepper
(Lepper, Corpus, and Iyengar, 2015), Eliason (Fauziati, 2015) and Rubin (Oxford, 2003)
which stated individually learning motivation, learning style, and learning strategies
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contribute to students achievements in learning. It can be understood that these factors are
important in learning. By having learning motivation, the students will have purpose in
learning. By having learning purpose, the students will search the way to get it by using
learning strategies. The learning strategies used are also chosen by their preferences in
learning style.
Statistically, the percentage of student’s motivation is 55,9%. The highest motivation is
in Extrinsic motivation (56,2%) which consist of getting easily to pass the exam, pleasing
another person, and want to be guided. The intrinsic motivation is 55,6% in the category
amost always too which consist of challenge, curiosity, and mastering independetly. Even
learning motivation is not the only factor influenced student’s English achievement, this can
encouraging behavior to study will appear trough learning motivation (Yamin in Kompri,
2015: 5).Based on the result, the regression coefficient is 0,286. The t_result is 2,579 which is
more than t_table (>2,0484). The significance is 0,015 which is less than 0,05. The variable
of student’s learning motivation gives 21,6% as effective contributions (EC) and gives 26,1%
as relative ccontributions (RC). This result also consistent to Cordova &Lepper (Lepper,
Corpus, and Iyengar, 2015: 192) which stated that motivation is factor in better learning and
achievement. It can be understood by getting the motivation, the students will do something
to get their purpose, such as studying. By having both intrinsic motivation and extrinsic
motivation, the students will do something needed because they want to get what they want,
such as good score.
Statistically, the percentage of student’s learning style is 61,3%. The highest percentage
of learning style is sensory with 66,7% which consists of visual, auditory, and kinesthetic.
Students can be more successful in reading through sensory learning style which consist of
auditory and visual.The reading type can be silent reading and oral reading which correlated
with visual and auditory style of learning (Alharbi, 2015: 1265).Based on the result, the
regression coefficient is 0,255. The t_result is 2,626 which is more than t_table (>2,0484).
The significance is 0,014 which is less than 0,05. The variable of student’s learning style
gives 22,3% as effective contributions (EC) and gives 27,0% as relative ccontributions (RC).
This result also consistent to Eliason (Fauziati, 2015: 20) which stated that the students who
are able to employ multiple learning styles, commonly are better achievers. These can be
understood that the learning style will influece their way in mastering reading skill. Some
learners may consider their style in learning to make them feel comfortable in learning.
Statistically, the percentage of student’s learning style is 59,4%. The highest percentage
of English learning strategies used is compensation strategies with 75,0% which consist of
guessing the meaning. The second place is social strategies with 68,8% which consist of
asking other person for help. Language learners can be successful in learning when they
employ compensation and social strategies, because these strategies allow the learners to
remain in the conversation (Rubin in Fahim and Noormohammadi, 2014b: 1431). Based on
the result above, the regression coefficient is 0,418. The t_result is 4,406 which is more than
t_table (>2,0484). The significance is 0,000 which is less than 0,05. The variable of student’s
English learning strategies gives 38,8% as effective contributions (EC) and gives 46,9% as
relative ccontributions (RC).This result also consistent to Rubin (Oxford, 2003) which stated
that a good language learners are they who consistently use certain types of learning
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strategies. It can be understood that the use of Engish learning strategies is needed to help the
students in learning English. Some strategies can be used for mastering reading skill.
4. CONCLUSION
After showing the result of the research and discuss them above, this research concludes the
research, as follow:
There is positive and significant contribution of student’s learning motivation toward
student’s English reading achievement in the excellent program of eleventh grade of SMA N
1 Karangdowo. The raise of the students’ motivation in learning English will make them get
higher achievement in English reading skill. Otherwise, if the students are not motivated
enough to learn English, their achievement in English reading skill will not be maximum.
There is positive and significant contribution of student’s learning style toward
student’s English reading achievement in the excellent program of eleventh grade of SMA N
1 Karangdowo. The suitable learning style used in learning process of the students will make
them get higher achievement in English reading skill. Otherwise, the students’ achievement
in English reading skill will not be maximal when their learning process is not suitable with
their style in learning.
There is positive and significant contribution of student’s English learning strategies
toward student’s English reading achievement in the excellent program of eleventh grade of
SMA N 1 Karangdowo. The students will get higher achievement in English reading skill
when they use more numbers English learning strategies. Otherwise, the students’
achievement in English reading skill will not be maximal when their learning process is not
supported by using English learning strategies consistently.
There is positive and significant contribution of student’s learning motivations,
student’s learning style, and student’s English learning strategies toward student’s English
reading achievement in the excellent program of eleventh grade of SMA N 1 Karangdowo.
The students who want to get higher achievement in English reading skill may increase their
motivation, consistently use lots number of English learning strategies which suitable with
their style in learning.
In learning process, besides the students decide their own learning strategies, the
teacher may give them the opportunity to use learning strategies as much as they can. Lots
numbers of learning strategies used will help them to learn better, because they become
active students in learning the materials
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